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           5106.2 
 
 
Specific Learning Disability-Referral and Evaluation Procedures    
 
Section 1. Procedures for the Evaluation of Student. The procedures for evaluating a 
student for specific learning disability (SLD) begin with the convening of the Response to 
Intervention (RtI) team.  The team will review all existing data relating to a student’s 
interventions including evaluations and information provided by the parents of the child; 
current classroom-based, local, or state assessments and classroom-based 
observations; and observations by teachers and related service providers.  The 
assumption of response to intervention is that a student has participated in intensive 
interventions for a sustained period of time and that throughout these interventions, 
student performance has been monitored at a minimum of once per week for a period of 
at least six to eight weeks with a minimum of eight data points.  Data will include the 
student’s rate of improvement (ROI) when compared to other students at their grade level.  
Based on review of this data, the team will determine if sufficient data exists to follow an 
RtI model.  If the team determines that sufficient data exists, a twenty-day referral will be 
initiated with the psychologist for confirming weakness(es) in the identified academic 
areas via standardized testing, such as ISTEP, Acuity, or individualized assessments.    
“Weakness” is defined as a standard score of less than 85, a percentile score of less than 
16, or a percentage score of less than 40 percent.  The case conference committee will 
meet within twenty days to review this additional data and make a final decision regarding 
eligibility for SLD.   
 
If the team determines that insufficient data exists, the determination will be made to either 
continue with data collection and the RtI model or to proceed with a pattern of strengths 
and weaknesses model.  The team will determine what data is needed if the decision is 
made to continue with the RtI model.  The pattern of strengths and weaknesses model 
will be based on the cross-battery (XBA) model developed by Flanagan, Ortiz, and 
Alfonso.   
 
Section 2. Cross Battery Assessment (XBA).  The XBA assessment begins with a full 
IQ measure of the examiner’s choice as well as academic measures as appropriate based 
on the referral information.  All assessments used must be reliable, valid measures of the 
specific areas of concern being evaluated.  Evaluations will be administered so as to 
ensure that the results are an accurate reflection of the student’s ability/achievement, and 
does not reflect any known impairment of the student.  All data will be analyzed using the 
Data Management and Interpretive Assistant (DMIA), current edition.  In most cases, the 
traditional IQ test will need to be supplemented to ensure coverage of all G factors.  The 
examiner will use at least two subtests measuring narrow abilities for each of the G factors 
assessed.  If a valid composite on the DMIA cannot be obtained using those two subtests, 
an additional subtest will be administered so that a valid composite can be obtained.  Only 
one academic measure will be used in each of the areas listed under SLD eligibility in 
Article 7 unless a valid composite on the DMIA cannot  be obtained, in which case a 
second measure will  be used to obtain a valid composite.   
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The XBA assessment is based on the concept of intact cognitive ability; that is, overall 
the G factors are sufficient to contribute meaningfully to an individual’s cognitive and 
academic functioning.  Generally speaking, values of 90 or above are considered to be 
sufficient; however, the examiner will use his/her judgment in making this determination 
on the DMIA.  Weaknesses in one or more of the G factors may be indicative of a deficit 
in one or more of the basic psychological processes.   
  
A deficit in a psychological process must be correlated with a deficit in one or more 
academic areas.  Without this correlation, the student cannot be found eligible for special 
education under the SLD category.  Using the DMIA, the examiner will identify areas of 
deficit in both academics and cognitive processing and determine if there is a pattern of 
strengths and weaknesses that would suggest a Specific Learning Disability.  Such a 
pattern will result in a recommendation to the case conference committee for possible 
special education services.  Lack of a correlation will result in a recommendation that no 
disability is present and it will be suggested that the student be referred for further 
interventions.   Information regarding a student’s current performance (e.g. DIBELS, 
Acuity, Beacon) will also be reviewed at the case conference, documented in the notes, 
and included when making a decision regarding eligibility.   
 
If the student is determined to be ineligible for special education services, the committee 
will create an appropriate intervention plan as well as identify the supports needed to 
implement that plan.   
 
When a student with an SLD label is referred for a reevaluation, the assessment 
procedures used will be determined by the purpose of the evaluation.  If the evaluation is 
to determine eligibility for another category, assessments required by Article 7 will be 
used.  If the evaluation is to determine ineligibility for continued SLD services, only 
academic measures will be necessary.  If the committee is seeking additional information, 
the committee itself will determine what measures are to be used.   
 
Components of the report will include:  
 

1. A narrative summary of a systematic observation, to be completed 
by a person other than the student’s general education teacher, that 
focuses on the student’s academic performance and behavior in the 
areas of difficulty.  The observation will be completed using EACS 
form SpSvs 19, the BASC-SOS, or apps purchased for iPads by the 
school psychologists.   
 

2. A statement indicating if the student: 
 
A.   Did not make sufficient progress to meet age or state 

grade level standards when using a process based on 
the student’s response to scientific, research based 
intervention (see Section 3 below.) 
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B.   Exhibits a pattern of strengths and weaknesses in 
performance or achievement or both that is determined 
to be relevant to the identification of a specific learning 
disability (see Section 3 below.) 

 
3.   A multidisciplinary team certification statement indicating whether 

the student is eligible for special education and dissenting reports, if 
any. 

 
Section 3. Template for Specific Learning Disability Report.  According to Article 7, 
"Specific learning disability" means a disorder in one or more of the basic psychological 
processes involved in understanding or in using language, spoken or written, that 
adversely affect the student's educational performance, including conditions referred to, 
or previously referred to, as perceptual handicaps, brain injury, minimal brain dysfunction, 
dyslexia, and developmental aphasia. This disability may be identified through a pattern 
of strengths and weaknesses or a failure to make sufficient progress to meet age or grade 
level standards when using a process based on a student’s response to scientific, 
research-based intervention.  In order to identify a pattern of strengths and weaknesses, 
EACS has chosen to use the Cross-Battery approach, which allows for comparisons of 
the basic psychological processes of crystalized knowledge (Gc), fluid reasoning (Gf), 
long-term memory (Glr), short-term memory (Gsm), visual processing (Gv), auditory 
processing (Ga), and processing speed (Gs) with performance on the academic factors 
of reading (Grw-R), mathematics (Gq), and writing (Grw-W).   
 
According to the Cross-Battery approach, a psychological profile which reflects intact 
ability is required.  In this profile, a normative weakness in one or more of the basic 
psychological processes which is related to a normative weakness in one or more of the 
academic factors is defined as a Specific Learning Disability.  Student demonstrates a 
processing deficit in the area of processing speed (Gs) and weaknesses in the areas of 
long-term memory (Glr) and auditory processing (Ga).  However, the corresponding area 
of academic weakness, reading fluency, may not represent a statistically significant 
deficit.   
 
   
  
 
 


